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2. Wider policy framework supporting teacher education
One important goal of initial teacher education in Cyprus is to equip teachers with the basic theoretical and practical skills that will enable them to work in inclusive school settings. Although inclusive education is at the centre of public academic debate, the educational system in Cyprus currently operates under the legislative framework of integration. In particular, the Educating Children with Special Needs Act (N. 113(I)/1999) legitimises the integration of children with special needs in mainstream schools while it maintains that special schooling is also an option. In this context, student teachers and in-service teachers are more familiar with integration (placement of children with special needs in the mainstream school and additional provision to facilitate their learning) rather than inclusive education (an ongoing process aimed at offering quality education for all, while respecting diversity and the different needs and abilities, characteristics and learning expectations of the students and communities, eliminating all forms of discrimination, UNESCO, 2008). The fact that in Cyprus, like in many other European countries, there is a concrete integration policy while at the same time increasing calls for a shift towards inclusive education principles is one important issue for initial teacher education. Thus, the question of how we prepare teachers to work in integration settings while maintaining an inclusive education ethos and practice becomes of great importance. However, Cyprus is currently in the process of developing a new National Curriculum, which is expected to embrace inclusive education ideas and influence public thinking.
Teacher education for inclusion complies with the national and European priorities to combat social exclusion of all marginalised groups. In Cyprus, one of the targets for public schools for the school year 2009–2010 is the prevention of social exclusion in a democratic and humanistic school (Ministry of Education and Culture, 2009). According to the Ministry of Education and Culture (2009) this goal is on a par with European and national priorities, such as the ‘2010 European Year for Combating Poverty and Social Exclusion’ and the suggestions expressed in an influential local report concerning the forthcoming Educational Reform (Committee for Educational Reform, 2004).

A recent change in School Experience is the requirement that student teachers use 4 school periods out of 90 (Phase III) to teach issues they consider relevant to their specialisation route. For example, students who had inclusive education as their specialisation route may teach about difference, the concept of disability, positive attitudes towards disabled people or apply innovative differentiation techniques. These lessons are developed with the guidance of the inclusive education staff.

3. Initial Teacher Education

a. Entry to teacher education

There are currently three state and three private universities in Cyprus. The University of Cyprus is the state university associated with initial teacher education and it offers bachelor degrees in primary and pre-Primary education, and in other areas related to secondary education (i.e. Greek Literature, Mathematics, Physics etc.). It also offers the Pre-Service Training Program for Secondary Education Teachers, which aims to equip teachers with basic theoretical and practical knowledge and skills concerning pedagogy. Generally speaking, entry into state universities is subject to successful attainment in national entry examinations, although special criteria apply for certain groups of applicants. The private universities offering initial education programs have their own entry criteria. 

Disabled applicants or applicants from other minority groups may follow the normal entry examination procedures and secure a placement in any department they wish. However, each university has its own policy for encouraging disabled people’s entry to the courses offered. For example, according to the ‘Regulations for Additional Positions for Students Belonging in Special Categories’ of the University of Cyprus (2010), 6% of all undergraduate positions are allocated to disabled people or people with other problems. Entry for these applicants is subject to ‘special criteria’, which means that these students may have lower attainment in entry examinations compared to other applicants. Furthermore, decisions about placement are subject to availability of positions, and thus, applicants may be offered placement in a department that was not their preferred choice. Once students are enrolled in any program of studies, they can attend preparatory seminars offered by the Centre of Teaching and Learning of the University of Cyprus. These seminars prepare the learners to develop skills for studying at university level (i.e. skills for academic writing, presentation, library use etc.). Disabled students, in general, and disabled student teachers, in particular, are eligible for individualised support offered by the university (personal assistant for note taking, library use, essay writing, etc.).
b. Models of initial teacher education
Undoubtedly, teacher education for inclusion requires inclusive teaching approaches on behalf of the academics. This way, inclusive principles are better understood and act as examples of effective practice. For example, at the Department of Education of the University of Cyprus lecturers of inclusive education employ various teaching approaches, encompassing the basic differentiation principles, namely different ways of content presentation, participation and expression. In particular, student teachers are encouraged to participate in in-class debates about disability issues, to work in carefully designed workshops, to engage in fieldwork in inclusive settings, to develop intervention programs and to report on their experiences. Students are also exposed to key-readings about disability and inclusion and they are encouraged to think critically about the ideas expressed. 
Students are expected to work either individually or in collaboration with their fellow students in order to enrich their thinking and their academic skills. A series of seminars on Inclusive Education, organised each semester by the Department of Education, is another important learning opportunity for student teachers as they meet disabled people, academics, parents and teachers who present innovative work in the field or share their experiences. The educators of Inclusive Education are committed to presenting the content in accessible ways, and thus they use PowerPoint presentations, the overhead projector and lecture notes. They also use the Blackboard, an electronic system where lecture notes or presentations are posted and are accessed by the student teachers who are enrolled in the modules. As far as evaluation is concerned, lecturers adopt different types of assessment (i.e. mid-term, final exam, assignment, presentation, critical essay writing). 
In conclusion, student teachers who are enrolled in modules focusing on inclusive education have the opportunity to reach the content in various ways, they participate in different types of activities and they produce different types of work in order to be assessed. In this way they form their own inclusive education philosophy and they are encouraged to work in similar ways as teachers.
A further important dimension of teacher education for inclusion is to transmit inclusive education principles through subject based modules (i.e. the Teaching Methodology of Greek Language, the Teaching Methodology of Mathematics etc.). To this end, the academics of inclusive education and the academics of subject-based modules are expected to have a shared philosophy and to exchange their knowledge and expertise in order to improve their modules. One example of meaningful collaboration is the School Experience seminars offered by the Department of Education of the University of Cyprus. This is a series of seminars addressed to the student teachers of primary and pre-primary education as part of their undergraduate degree requirements. The academics of inclusive education participate in the seminars and they address inclusive education issues that are important in teaching practice. They also elaborate on differentiation techniques, particularly for the Teaching Methodology of Greek Language. However, collaboration among the academic staff can be extended so that the subject-based modules are enriched with content that helps promote the inclusive principles.

c. The initial teacher education curriculum

State universities maintain autonomy in determining the course content of all courses offered. In private universities, the course content is subject to evaluation and approval by the Evaluation Committee of Private Education (ECPU), a committee of professors from Cyprus and abroad, appointed by the Council of Ministers.
Initial teacher education courses offer modules that allow student teachers to learn about inclusive education principles and employ them in teaching practice. For example, the University of Cyprus offers one module entitled ‘Introduction to Inclusive Education’ which addresses the theoretical, historical, social and political dimensions of inclusive education and it provides the students with baseline knowledge about different types of special needs. The module is mandatory for all student teachers of primary and pre-primary education. For the students who are strongly interested in inclusive education issues there are three more modules serving as a ‘specialisation’ route. These modules are ‘Learning Difficulties’, ‘Difference and Exclusion I’ and ‘Difference and Exclusion II’. These modules address important disability issues and they engage the students in readings and fieldwork that help them develop curricula at the micro-level (i.e. curricula for learning areas, disability equality programs etc.). The rest of the undergraduate programs followed by students who will eventually teach in secondary education, do not offer any pedagogical courses. However, these graduates attend the ‘Pre-Service Training Program for Secondary Education Teachers’ which aims to equip them with basic pedagogical knowledge prior to being appointed in public secondary schools. This program is designed and run by the University of Cyprus and offers a mandatory module entitled ‘Special and Inclusive Education’. The content of this module is quite similar to the content of the mandatory module offered to the undergraduates of primary and pre-primary education.
The promotion of collaborative practice among teachers, parents and professionals becomes important for the implementation of the inclusive education agenda. The modules offered in the specialisation route of inclusive education (undergraduate course of Primary and Pre-Primary Education, University of Cyprus) promote collaborative practice. In particular, students engage in fieldwork that enables them to meet parents and teachers of children who belong in minority groups, discuss with them and develop inclusive teaching approaches. This proves to be a very important experience as student teachers have the opportunity to experience the everyday challenges faced by children, families and teachers during their journey in the education system. More importantly, it gives students the opportunity to reflect on their theoretical background and develop inclusive approaches that will improve their practical skills.
All university degrees leading to bachelors in primary and pre-primary education entail School Experience modules. The same applies for secondary education teachers who are enrolled in the Pre-Service Training Program. School Experience gives students the opportunity to organise lessons in collaboration with other student teachers, discuss with their mentor teacher, teach, reflect on their teaching experience and self-evaluate their experience.
d. Attitudes and values in initial teacher education

There are no national or institutional guidelines for teacher education in general or to support inclusive practice in particular.
e. Teaching practice

School Experience is organised and supervised according to the internal regulations of each university. For example, School Experience of undergraduate student teachers at the University of Cyprus (2009) is organised in three phases, as follows: 

· Phase Ι: takes place in the second year of studies, fall or spring semester. Students attend weekly lectures and seminars at the University. Students visit schools and observe school life and lessons. For pre-primary student teachers, a second-year student is placed in the class where a fourth-year student carries out his/her early field experience.
· Phase ΙΙ: takes place in the third year of studies, fall or spring semester. Students attend weekly lectures and seminars at the University. Students visit schools once a week and are placed in separate classes. They are expected to teach (12 school periods) and observe teaching practice (8 school periods).
· Phase ΙII: takes place in the fourth year of studies, either fall or spring semester. Students attend weekly lectures and seminars at the University. Students visit schools every day for eight weeks. They are placed in separate classes and they are expected to focus on independent teaching practice (90 school periods) and participate in all areas of school life.

The trainees are supervised and assessed by the School Experience staff. The Ministry of Education and culture selects the schools for School Experience and the School Experience staff makes all the necessary arrangements for the students’ placements. 

For secondary education teachers who attend the Pre-Service Training Programme offered by the University of Cyprus, School Experience takes place during the spring semester and has duration of thirteen weeks, three days a week. During the School Experience trainees follow the school time schedule and participate in all school’s events. For example, the trainees who are not yet appointed in public schools and have no pedagogical background are expected to teach autonomously or co-teach with trainees of the sam Cypecialisation (40 school periods), participate in school committees (15 school periods), observe teaching practice (20 school periods) and prepare reflective writing concerning their own teaching or teaching practice they have observed (14 school periods). The trainees are supervised and assessed by the School Experience staff. The University of Cyprus and the Ministry of Education and Culture work in collaboration to select the schools for the trainees’ placement. The criteria for school selection are the trainees’ preferences and the availability of experienced teachers that will act as mentors to support the trainees’ practice.

Teachers’ school experience at all levels of education (pre-primary, primary and secondary) is followed up through the program ‘Mentor’. This program is co-funded by the European Social Fund and the Republic of Cyprus. It entails training of in-service teachers who are expected to function as mentors for ‘fresh’ teachers at school level. Mentors are expected to act as model-teachers and support their colleagues in various ways.
4. Competences, assessment and accreditation

Generally speaking, the teaching staff decide about the nature of the evaluation of primary and pre-primary student teachers. It usually entails exams, assignments, presentations and other projects. Teachers’ preparation for inclusive practice is assessed in inclusive education modules and during the School Experience. For example, the introductory module ‘Introduction to Inclusive Education’ of the University of Cyprus requires students’ engagement in several assessment activities such as attendance, participation, in-class presentation, attendance in a particular series of inclusive education seminars, study visits to school settings, mid-term and final exam. Furthermore, during the School Experience, student teachers are expected to differentiate their teaching to reach all pupils and the quality of differentiation is assessed. Assessment in School Experience differs for each phase. In phase I, students are not expected to teach at all and thus, assessment is dependant upon reflective writing on teaching observations. In phases II and III assessment is organised as follows: (a) quality of teaching practice (80%) and portfolio – reflective writing, lesson plans, sample of pupils’ assignments samples (20%).
Secondary education teachers are expected to attend the Pre-Service Training Program offered by the University of Cyprus. The program targets secondary education teachers who have no pedagogical background and it is mandatory for their appointment in public schools. However, the program is also offered to secondary education teachers who hold an undergraduate or a master degree in pedagogical sciences (and gives them the opportunity for exemption from part of the theoretical courses) and to secondary school teachers who are already appointed in public secondary schools. Such teachers need to attend the Pre-Service Training Program because they were appointed in public schools prior this program was developed. Assessment for the latter groups is slightly different. In general, the preparation for inclusive practice is assessed in the mandatory inclusive education module and during School Experience. In particular, the module ‘Special and Inclusive Education’ requires students’ engagement in assessment activities such as attendance, participation, assignment on a given topic and/or final exam. Assessment in School Experience is organised as follows: (a) reflective writing about the trainees´ own teaching and about teaching practice they have observed in the school setting (30%), (b) quality of teaching practice (50%) and (c) school report about the efficacy of the trainee in the classroom and at the school setting in general (20%). Importantly, the quality of teaching practice holds a greater place in the overall assessment and it entails the trainees´ preparation (goal setting, decisions about content, activities, methods and evaluation) and actual teaching skills. The list of criteria for quality teaching involves, among others, the organisation of the learning environment to include students with different pace, knowledge and motives, the use of individualised and collaborative teaching methods to enhance learning, the design of activities and material addressed to students with different learning styles and the participation of all students.
5. Teacher educators

Teacher educators have the qualifications and experience to address issues related to inclusive education, either in direct or indirect ways. For example, the Department of Education of the University of Cyprus employs staff from different disciplines related to education (i.e. Pedagogy, Philosophy of Education, History of Education, Educational Psychology, Sociology of Education, Teaching Methodology of Curriculum Subjects). The staff responsible for the Inclusive Education modules demonstrate expertise in areas related to SEN and disability, inclusion and exclusion, history of inclusive education in Cyprus and abroad, home-school interaction with regard to children with special needs, policy for SEN, curricula for inclusion and disability studies in education. However, the staff from other disciplines related to education demonstrate expertise in issues related to inclusive education, such as intercultural education, gender issues in education, religion and globalisation and ethnic identity issues in the complex historical, political and social context of Cyprus. Furthermore, the staff co-ordinating the Educational Psychology related modules hold expertise in reading and writing difficulties.
As stated above, an important dimension of teacher education for inclusion is to transmit inclusive education principles through subject based modules (i.e. the Teaching Methodology of Greek Language, the Teaching Methodology of Mathematics etc.). The academics of inclusive education and the academics of subject based modules are expected to have a shared philosophy and to exchange their knowledge and expertise in order to improve their modules.
6. Quality assurance and follow up of new teachers

There are currently no quality assurance procedures and no systematic follow up of the effectiveness of initial teacher education programs on behalf of the universities.

7. Representation from minority groups

Due to absence of official statistical data, there is no clear picture about the extent to which minority groups (i.e. people with disabilities, from different ethnic, cultural, linguistic and/or religious backgrounds, who are gay/lesbian/transgender) are represented among the population of teachers, teacher trainers and student teachers. In the University of Cyprus, representation of disabled people among student teachers of pre-primary and primary education is 1% and 0% among teacher trainers (internally collected data). Representation of disabled people among the population of teachers is also unknown, but measures are now being taken in order to comply with the new legislation regarding a 10% hiring quota of disabled people in the public sector (N. 146(I)/2009).
8. Policy into practice examples

Best Practice: Example 1

Setting/situation of the example:

One example of best practice is the approach followed in a specialisation module at the Department of Education of the University of Cyprus. In this module, students are presented with the theoretical framework of Disability Studies (medical model, social model, feminist approach-personal experience of disability, disability culture) and they are encouraged to draw the connections with issues falling into the agenda of Inclusive Education (develop teaching practices that accommodate the disability culture and target the development of positive attitudes towards disability). 
Background/why this example shows innovative practice:

This example shows innovative practice for two reasons. First, disability culture is absent from the national curriculum and the school textbooks. Thus, teachers need to be exposed to disability culture, think critically about the messages it conveys and combine the theoretical framework with their teaching skills in order to develop intervention programs at school level employing disabled people’s work to develop positive attitudes about disability. Second, school curricula (official and hidden) promote the medical and the charity model of disability. By training teachers to employ the disabled people’s work culture as a means to transform children’s attitudes is one step towards more inclusive attitudes. 
In this module, disabled people’s work is presented, analysed and judged for its pedagogical value. Occasionally, disabled people are invited for in-class discussion about their lives and their work. Furthermore, students are asked to build networks with disabled people’s organisations in order to search for writings, poems, paintings, songs and other material produced by disabled people. They are also asked to contact local schools and make the necessary arrangements in order to implement their intervention program.

Description of activity/approach being taken:

Lectures and workshops are organised in such a way as to engage students in the theoretical framework of Disability Studies and Inclusive Education, to familiarise them with disabled people’s culture (writing, poetry, art, music etc.) and to help them develop teaching approaches that can accommodate disabled people’s culture. During the workshops, students work in groups and they discuss material given by the instructor. For example, they may listen to a song written by a disabled person and then discuss the music, the lyrics, the key-ideas, the relevance of the song to the disabled person’s life and possible ways of employing this song in developing values related to the social model (the right to participation, the right to access, the opposition to charity, the role of society in facilitating disabled people’s inclusion in all forms of life, etc.) 
Competences that are being developed:

Once they have completed this module, students are able to:

· Reflect upon the key-ideas developed in Disability Studies and Inclusive Education and draw the connections;
· Appreciate, understand and critically analyse disabled people’s work by employing the Disability Studies literature;
· Design and implement lessons at school level by selecting the most appropriate disability culture material;
· Find innovative ways to develop positive attitudes towards disability and combat traditional attitudes that have their origins in the medical and the charity model of disability.
Impact/benefits for student teachers/learners/others:

Student teachers have greatly benefited from this approach. They report that after this module they have a broad knowledge about disability issues and, most importantly, about how disabled people want to be viewed. They also note that they become familiar with disabled people’s work and with creative ways to approach various disability related issues at school level. The learners at school are also influenced by these approaches, as they are the recipients of teaching that accommodates disability works in the framework of inclusive education.

Identification of what can be learned from the study about teacher education for inclusion:

This approach makes us realise that inclusive education is a broad project and there are numerous approaches and skills that teachers need to possess in order to be inclusive. These vary from differentiation and teaching skills for different types of learners to developing attitudes through disability culture.

Plans for further development/extension of this practice:

This module is constantly enriched with disabled people’s works and it is being modified according to the students’ feedback. Students are encouraged to present their intervention programs to their fellow students and share the knowledge and experience. 

Contact details for further information:
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1678 Nicosia
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