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1. Details of authors
Report completed by: Rutger Stafleu, Functionary
Date: March 31 2010
2. Wider policy framework supporting teacher education for inclusion (including recent/proposed changes) (N.B. Information about fundamental principles of the education system is provided in the Eurybase reports, section 2.3).
Currently, a new policy is being put in place, called Appropriate Education (Dutch: ‘passend onderwijs’). The aim of this policy is to improve the realisation of education for every pupil with special educational needs. Under this policy, every school board has the obligation to provide appropriate education for every pupil that enrols, regardless of the kind of support he or she needs. Since not every regular school is able to provide the appropriate education for every pupil, school boards will have to collaborate with other school boards to arrange educational provisions in such a way that every child can be educated taking into account their special educational needs. Schools are free to decide on how the arrangements are offered. Currently the national representative organisations of the school boards are working together with labour unions and organisations of parents to compose a non-committal instruction/referential framework ( Dutch: ‘referentiekader’) on how schools can provide appropriate education for all pupils. The aim is to adapt legislation in 2012.
3. Initial Teacher Education
a. Entry to teacher education
The admission requirements mentioned in paragraph 8.1.5 of the Eurybase report are still the same.
b. Models of initial teacher education
Though supplementary training for teachers in special education is optional, the majority of special teachers take a two year, part-time training (master in Special Educational Needs). The course assumes the trainees (teachers) are already working in education and focuses upon both theory and practice. There are several possibilities for specialisation including the visually impaired, behavioural problems, learning difficulties, remedial teaching and peripatetic teaching. The masters in SEN is being taught by three teacher training colleges in the Netherlands:
· OSO Windesheim in Zwolle;
· The seminary for orthopedagogy in Utrecht (http://international.hu.nl);
· Fontys training centre for special educational care in Tilburg (http://www.fontysoso.nl/frontpage/Bovenkopjes/English/tabid/69/Default.aspx).
For a few years now, teachers from mainstream schools have been able to get a scholarship for any course that will raise their professional level (alongside the regular training the school board should provide). A growing number of mainstream teachers use this scholarship to pursue a special education certificate.
c.	The initial teacher education curriculum (General information on the content of teacher education courses is provided in the ‘Curriculum, special skills & specialisation’ section of the Eurybase report.) 
The specific content of teacher education programmes is determined by the teacher training colleges themselves. The content of the education programmes does need to meet some requirements. Sets of competences and related requirements have been developed for teachers. The teacher training colleges are obliged (by the ‘Professions in Educations Act’) to use these sets of competences as a guideline to their educational programme. An English translation of the sets of competences can be downloaded on the site of SBL, the Association for the Professional Qualities of Teachers. (http://www.lerarenweb.nl/lerarenweb-english.html?sbl&artikelen&100)
Training courses for teachers in primary schools and lower secondary education
Primary school teachers are trained to teach all curriculum subjects and in addition a specialist subject. The initial teacher training includes an introduction to educating pupils with special needs. Current government policy requires prospective teachers to gain more knowledge about educating special needs pupils during their training, but the programme is overcrowded and adding special needs programmes is not easy. Currently, the teacher training colleges are working together to make a description of the basic theoretical quality of the curriculum (knowledge base Dutch: ‘kennisbasis’). There are descriptions of basic content for the separate curriculum subjects (i.e. Dutch language, mathematics etc.) and one for the knowledge component of general teacher competences. One of the aims of this is to provide a common theoretical ground for the packed curricula of the teacher training courses. In the description regarding essential knowledge for didactic and pedagogical competence, educating pupils with special needs will be one of the priorities. This way, the newly graduating teachers of all teacher training colleges will have at least a basic preparation to educate SEN pupils.
As mentioned above, teacher training colleges determine their own education programmes, but they must meet the competence requirements outlined in the ‘Professions in Educations Act’.
A teacher’s responsibilities can be summarised by distinguishing four professional roles: the interpersonal role, the pedagogical role, the organisational role and the role of an expert in subject matter and teaching methods. The teacher fulfils these professional roles in four different types of situations, which are characteristic of a teacher’s profession: working with students, colleagues, the school’s working environment, and with him-/herself. These professional roles are used to sort the competence requirements into seven educational competences (see table).
	Survey of competences
	with students
	with colleagues
	with the working environment
	with him/herself

	Interpersonal
	1
	5
	6
	7

	Pedagogical
	2
	
	
	

	Expert in subject matter and teaching methods
	3
	
	
	

	Organisational
	4
	
	
	


Source: http://www.bekwaamheidsdossier.nl/cms/bijlagen/SBL_Introduction.pdf
A teacher that is competent in ‘working with the working environment’ (competence 6):
· Keeps in touch with the children’s parents and guardians.
· Keeps in touch with other people and institutions that are also involved in child welfare.
· In consultation with the student ensures good communication and understanding between the school, the student and the organisations or institutions the student (in the course of his/her education) is involved in.
· He/she makes effective use of the school’s professional network, as far as the student’s education or welfare is concerned. He/she handles these contacts with the school’s environment, which he/she maintains on behalf of the school with care and responsibility.
d.	Attitudes and values in initial teacher education
The SBL definition of the seven educational competences starts with a description of the teachers responsibilities and what the teacher ought to do. This normative definition is the starting point from which the competence requirements are derived. The competence requirements specify what teachers at least need to know and need to be able to do in order to meet their responsibilities.
e.	Teaching practice
School boards are (as employers) responsible for the post-educational training of their personnel. They are obliged to take competent staff into their employment and subsequently enable them to keep up their competences at a high level and to further improve them. Recent research shows that one of the main priorities of the teaching programmes of school boards is to improve the ability of teachers to educate pupils with special needs.
For a few years now, teachers from mainstream schools have been able to get a scholarship for any course that will raise their professional level (alongside the regular training the school board should provide). A growing number of mainstream teachers use this scholarship to pursue a special education certificate.
4. Competences, assessment and accreditation (Information on ‘Evaluation and certificates’ is included in section 8 of the Eurybase report)
See above for an overview of teacher competences in the Netherlands. Inclusive practice is not mentioned as such in the competences. Although in the description of the pedagogical competence and of the competence with regard to subject matter and teaching methods, one of the requirements is that teachers must be able to do justice to pupils different needs.
The certificates awarded by the teacher training colleges vouch for the competences the students have mastered during their training.
School boards are obliged to take competent staff into their employment and subsequently enable them to keep up their competences at a high level and to further improve them.
5. Teacher educators
In the Netherlands, in general there are no formal qualifications or competency requirements for teachers in higher, tertiary education (universities and institutions for higher vocational education). At this level of education all institutions have their own standards for teachers, though there is a tendency towards formalisation of these standards. Teacher training programmes in the Netherlands are either at the level of higher vocational education or university based, so there are no formal qualifications for teacher trainers yet. There is a strong professional organisation for teacher trainers though (the Dutch association for teacher trainers, VELON in Dutch), that puts a lot of effort into the development of quality standards for teacher trainers and in explicating (web based) the knowledge base for teacher trainers. Apart from the endeavours of VELON there are no nationally organised efforts to provide development opportunities for teacher trainers. 
6. Quality assurance and follow up of new teachers
The Dutch Inspectorate of Education is responsible for the inspection of schools, part of which is to inspect whether the school boards enables their staff to keep up their competences at a high level and to further improve them.
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