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INTRODUCTION

This self-reflection tool is an output of the Supporting Inclusive School Leadership (SISL)
project by the European Agency for Special Needs and Inclusive Education (the Agency).
The tool is based on the SISL policy framework, entitled Inclusive School Leadership:

A practical quide to developing and reviewing policy frameworks (European Agency,
2020a). The policy framework sets out a vision, guiding principles, goals and objectives, as
well as a framework of proposed standards and the corresponding policy measures to
support inclusive school leadership.

The self-reflection tool builds on these two last issues: aspirational standards for inclusive
school leadership and the supportive policy framework. It enables reflection and exchange
among the different stakeholders to identify gaps that need to be addressed. The policy
framework and self-reflection tool were developed through a collaborative iterative
process between the Agency team and a country cluster team.

This self-reflection tool aims to stimulate professional dialogue and collaborative policy
development within and across schools and at different policy levels. It is for:

e school leaders and leadership teams seeking guidance in adopting and developing
inclusive leadership practices;

e policy-makers responsible for developing and implementing policies for inclusive
education at national, regional and/or local levels.

Within this tool, inclusive education is understood in its widest sense. It means
maximising learner participation, raising achievement, supporting well-being * and
creating a sense of belonging for all learners, including those vulnerable to exclusion.

The tool builds on two main elements identified in the SISL policy framework: aspirational

standards for school leaders and the policy measures needed to support school leaders in

achieving those standards. Please see Annex 2 for information on how to adapt the tool to
country contexts.

In this document, school leader refers to all those in leadership roles in schools and
learning communities. The tool is based on research on leadership. Within this field, there
is a distinction between leaders and leadership. As a rule, leadership is considered an
organisational function that is shared or distributed among many persons. A legal view of
leadership may assume a single leader. However, a research-based approach presupposes
leadership as a collective phenomenon. This tool’s premise is that every school leader
should aim to be an inclusive school leader and practise school leadership that promotes
inclusion.

Inclusive school leaders have the vision that ‘all learners of any age’ should receive
‘meaningful, high-quality’ education ‘in their local community, alongside their friends and
peers’ (European Agency, 20153, p. 1).

1 This document contains both external and internal links. The internal links lead to definitions of terms in
the glossary or to related sections of the document.
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Inclusive school leadership is not independent of the policies that affect it. Supportive
policy measures should enable individual school leaders or leadership teams to work
towards their vision.

Aim and use of the self-reflection tool

This tool helps school leaders and leadership teams and policy-makers to assess where
they are on the journey to inclusive school leadership. It offers three options for
self-reflection:

1. Reflection for school leaders on how to develop their own inclusive practice to
achieve inclusive education. The tool invites school leaders to reflect on their own
practices. The questions are based on aspirational standards that are considered
indicators of inclusive school leadership and a means to achieve the wider goal of
inclusive education for all.

2. Reflection for policy-makers on the policy measures needed to support inclusive
school leaders in their practice.

3. Joint reflection and dialogue of school leaders and policy-makers on key issues in
each area that need to be addressed. Guiding questions foster discussions on what
actions need to be taken after identifying priorities.

Joint dialogue is the goal so, ideally, all three options for self-reflection should be used.
However, the first two options can be used independently or together as a basis for joint
reflection across levels by focusing on the individual core functions listed below or
working with specific stakeholders.

Before completing the joint self-reflection, both the school leaders’ self-reflection and the
policy-makers’ self-reflection should be completed. These may be completed in full,
limited to the individual sections of setting direction, organisational development and
human development, or focused on certain categories within the individual sections.

Questions at both practice and policy level provide guidance to answer the following:
e Where are we now?

e What are our main strengths, challenges and opportunities for further
development?

e What are our priority areas to address?

Three core functions of inclusive school leadership frame the reflection on these
questions:

e Setting direction: Leadership is important for giving direction, with a focus on the
values underpinning inclusive practice and on discourse that supports inclusive
practice.

e Organisational development: Leaders and leadership teams play a critical role in
implementing inclusive policy and developing school practice that is equitable and
inclusive. They are responsible for creating an organisational environment that
supports school practice and fosters school improvement towards inclusive
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education. They are also responsible for maintaining a school culture that is
collegial, interactive and focused on supporting teachers and learners throughout
the educational process. Fulfilling these functions enables school leaders to create
an inclusive school with a focus on the learning environment, where every learner
is a valuable participant expected to achieve through quality education.

e Human development: Leadership is one of the main drivers of teaching quality,
which is the most important school-level influence on learner achievement.
Human development involves building and developing the capacity of school
leaders themselves, teachers and staff in schools. Supporting, monitoring and
evaluating teaching practice is central to this strategic role.

Within each function, the questions have been grouped into specific categories or aspects
of leadership that promote inclusion. School leaders do not need to answer all the
guestions at once. Rather, they may use the tool to reflect on specific categories and
aspects.

The focus groups for the joint reflection consist of the stakeholders involved in the
preliminary reflections for school leaders and policy-makers.

If formalised structures that enable exchanges between school leaders and leadership
teams and policy-makers already exist, these might make it easier to establish focus
groups for the joint reflection. However, they are not a precondition for the joint
reflection. The focus groups can be organised as individual meetings for stakeholder
exchange.

This document contains three annexes to support use of the self-reflection tool:

Annex 1: Guidance for using the self-reflection tool. This gives an example of how to
prepare and guide the use of the SISL self-reflection tool.

Annex 2: Adapting the self-reflection tool to country contexts. This explains the steps to
take in adapting the tool to different national contexts.

Annex 3: A glossary of terms.

A Tool for Self-Reflection on Policy and Practice 7



AR

A SELF-REFLECTION FOR SCHOOL LEADERS

This section of the self-reflection tool is addressed to school leaders and leadership teams.
It allows them to reflect on their inclusive school leadership practice, independent of the
settings where they work.

School leaders and leadership teams include (but are not limited to) principals, senior,
middle and teacher leaders, support staff, specialist community and support services,
members of school boards, and system stakeholders involved in leadership support.

The questions in the tables are based on aspirational standards for inclusive school
leadership practice.

Instructions for school leaders and leadership teams

The self-reflection tool invites school leaders to reflect on their own practices. The
reflection can supportin:

Step 1: Identifying what practice currently achieves and its main strengths and challenges.
Step 2: Prioritising issues that need addressing to achieve inclusive practice.

Step 3: Identifying what policy supports are in place or are needed to support inclusive
practice.

When using the self-reflection tool, school leaders may decide to only complete Step 1 or
to proceed to Step 2 and/or Step 3.

The tables in this section are organised into the three core functions of inclusive school
leadership. Each table contains groups of questions that focus on one aspect of leadership
that promotes inclusive school practice. When using the self-reflection tool, school leaders
may choose to focus on one group of questions within each core function:

1. Setting direction covers Creating and communicating school vision, Focus on
learners, and Policy influence.

2. Organisational development covers School management, Collaboration, and
Monitoring and data collection.

3. Human development covers School leader capacity building, Staff
professional learning and development, and Supporting, monitoring and evaluating
practice.

This tool’s premise is that the listed standards are required to build inclusive school
leadership practice.

Step 1: Identifying what practice currently achieves and its main strengths and
challenges
Each table has seven columns.

e Column 1 lists questions directed at inclusive school leaders that are based on
standards for inclusive school leadership. The questions use ‘we’ as, ideally, an
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inclusive school leader does not work in isolation, but in a team of staff members
and with other stakeholders in and beyond the school.

e The next four columns offer space to indicate to what extent the question from
column 1is:

— Something to consider (column 2): this is a practice that has not yet been
considered, but should be.

— Emerging (column 3): the practice is being considered and planning for
implementation is underway.

— In progress (column 4): the practice is partially in place with steps being
taken to implement it more widely.

— Sustainable practice (column 5): this practice is sustainable as an integral
part of the total school organisation and culture.

e Column 6 is relevant for step 3.
e Column 7 provides space for comments or notes about each question.

After the tables, there is space for additional relevant information that the tables have not
addressed.

Step 2: Prioritising issues that need addressing to achieve inclusive practice

Answering the questions — whether within a certain category or in all the tables — will
create an overall perceived profile of strengths and challenges in the inclusive school
leadership process.

After the tables, there are a few questions to assist with reflecting on the findings. These
guestions invite respondents to look for areas of strength and areas to improve, and to
prioritise actions for inclusive school leadership.

Step 3: Identifying what policy supports are in place or are needed to support inclusive
practice

Space is provided to list the policy measures needed to support inclusive school leadership
that are missing in the national/regional policy. This information can be used in dialogue
with policy-makers looking to improve policy that supports inclusive school leadership.

Column 6 asks to what extent policy supports school leaders to work effectively on each
aspect. It lists the corresponding policy measure. Column 7 provides space for comments
or notes. This allows users to give information on the sources of their assessments, as well
as clarifications or evaluative comments relating to specific items. Recording such
information can serve as the basis for discussion on the evidence for areas to be built
upon and areas for development.

A Tool for Self-Reflection on Policy and Practice 9
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1. Inclusive school leaders’ role in setting direction

Setting direction is a core function of inclusive school leadership. It is important for giving strategic direction, with a focus on the values
underpinning inclusive practice and on discourse that supports inclusive practice.

The questions about this function are in three categories: Creating and communicating school vision, Focus on learners, and Policy influence.

Table 1. Creating and communicating school vision

Questions

Something
to consider

Emerging

In progress

Sustainable
practice

Does policy
effectively
support this?

Comments/notes

1.1 Have we identified and clearly stated a vision
of inclusive education built on children’s rights
and equity, in collaboration with the school

community?

See policy
measures A.1,
All

organisation and resources according to
principles of equity?

1.2. Do we communicate the school’s guiding See policy
vision of inclusion and encourage teacher and measures A.5,
staff commitment to it? A.8,A.12

1.3 Do we guide and influence school See policy

measures A.6,
A.9

1.4 Do we promote a culture of continuous
improvement, innovation and collaboration to
develop teaching, learning and assessment?

See policy
measures A.2,
A1l

10
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1.5 Do we align school self-evaluation with the
vision of inclusion?

See policy
measure A.7

Table 2. Focus on learners

1.6 Do we set high expectations for all See policy
learners’ well-being and achievement? measure A.1
1.7 Do we facilitate and empower See policy
learner-centred practice? measure A.3
1.8 Do we establish a school-wide ethos that See policy
enables learners to offer their views to inform all measure A.3
phases of education?

1.9 Do we take learners’ views seriously, consider See policy
them and act upon them? measure A.3

A Tool for Self-Reflection on Policy and Practice
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Table 3. Policy influence

1.10 Can we translate and implement policies in See policy
ways appropriate to our school context and measures A.1,
values? A.10,A.11
1.11 Can we influence the development of See policy
national policy on equity and inclusive education measures A.1,
through consultation and communication, taking A4, A.11

a rights-based approach?

Is there additional information to consider that the questions above have not addressed?

Reflecting on our replies about setting direction:

1. How inclusive is our school leadership practice in setting direction for our school?

2. What are our strengths in that regard?

3. What areas do we need to improve/further develop?

12 Inclusive School Leadership



4. What are our three priority issues?

5. In what areas are policies needed to support our practice?

6. What issues would we prioritise to discuss with policy-makers?

A Tool for Self-Reflection on Policy and Practice
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2. Inclusive school leaders’ role in organisational development

Organisational development is a core function of inclusive school leadership. Leaders and leadership teams play a critical role in implementing
inclusive policy and developing school practice that is equitable and inclusive. They are responsible for creating an organisational environment that
supports practice and fosters school improvement towards inclusive education. They are also responsible for maintaining a school culture that is
collegial, interactive and focused on supporting teachers and learners throughout the educational process. Fulfilling these functions enables school
leaders to create an inclusive school with a focus on the learning environment, where every learner is a valuable participant expected to achieve

through quality education.

The questions about this function are in three categories: School management, Collaboration, and Monitoring and data collection.

Table 4. School management

Questions

Something
to consider

Emerging

In progress

Sustainable
practice

Does policy
effectively
support this?

Comments/notes

2.1 Do we manage school-level change?
For example, regarding:
e curriculum and assessment frameworks;

e professional learning and development;

e funding and resource allocation;

e quality assurance and accountability?

See policy
measures B.5,
B.15

2.2 Do we manage financial resources to meet
the needs of the whole school community
(learners, families and all school staff)?

See policy
measures B.8§,
B.10, B.14, B.19

14
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Questions Something | Emerging | In progress | Sustainable | Does policy Comments/notes

to consider practice effectively
support this?

2.3 Do we ensure curriculum and assessment are See policy

fit for purpose and meet all learners’ needs? measure B.4

2.4 Do we encourage and support innovative and See policy

flexible pedagogy and practice that serve a measures B.11,

diverse group of learners, and build on B.17

well-informed decisions?

2.5 Do we provide a wide range of opportunities See policy

and support to ensure learners can take measure B.6

responsibility for their own learning, successes

and achievements?

Table 5. Collaboration

Questions Something | Emerging | In progress | Sustainable | Does policy Comments/notes

to consider practice effectively

support this?

2.6 Do we develop a culture of collaboration —
positive and trusting relationships?

See policy
measure B.1

A Tool for Self-Reflection on Policy and Practice
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Questions

Something
to consider

Emerging

In progress

Sustainable
practice

Does policy
effectively
support this?

Comments/notes

2.7 Do we ensure a continuum of support in the See policy
school community for all learners, families and measures B.7,
staff? B.9, B.20

2.8 Do we enable and build partnerships with: See policy

e support agencies;

e other schools/institutions at other
system levels;

e Dbusinesses in the community

to benefit learners?

measures B.2,
B.3

2.9 Do we build school capacity for See policy
accommodating diverse learners through measure B.7
research engagement and collaborative

professional learning and development activities,

e.g. with universities?

2.10 Do we organise an equitable continuum of See policy

support to ensure learner achievement and
well-being?

measure B.12

16
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Questions Something | Emerging | In progress | Sustainable | Does policy Comments/notes
to consider practice effectively
support this?
2.11 Do we build structures/processes that See policy
support collaboration with families and actively measure B.13
engage them to promote learners’ outcomes and
well-being?
Table 6. Monitoring and data collection
Questions Something | Emerging | In progress | Sustainable | Does policy Comments/notes
to consider practice effectively
support this?
2.12 Do we engage the learning community in See policy
self-review and reflect on data to inform measure B.16
on-going school improvement?
2.13 Do we monitor classroom practice, assuring See policy
high-quality education and well-being for all? measure B.18
Is there additional information to consider that the questions above have not addressed?
A Tool for Self-Reflection on Policy and Practice 17
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Reflecting on our replies about organisational development:

1. How inclusive is our school leadership practice in ensuring our school’s organisational development?

2. What are our strengths in that regard?

3. What areas do we need to improve/further develop?

4. What are our three priority issues?

5. In what areas are policies needed to support our practice?

6. What issues would we prioritise to discuss with policy-makers?

18 Inclusive School Leadership
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3. Inclusive school leaders’ role in human development

Human development is a core function of inclusive school leadership. Leadership is one of the main drivers of teaching quality, which is the most
important school-level influence on learner achievement, well-being and sense of belonging. Supporting, monitoring and evaluating teaching

practice is central to this strategic role.

The questions about this function are in three categories: School leader capacity building, Staff professional learning and development, and

Supporting, monitoring and evaluating practice.

Table 7. School leader capacity building

Questions Something | Emerging | In progress | Sustainable | Does policy Comments/notes
to consider practice effectively
support this?
3.1 Do we engage in professional learning and See policy
development opportunities to enhance our own measures C.2,
capabilities to support inclusive education C3,C5
practices and raise all learners’ achievement and
well-being?
3.2 Do we seek professional partnerships, See policy
critical friends and networking with other school measures C.4,
leaders for support? C.7,C11
A Tool for Self-Reflection on Policy and Practice 19
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Table 8. Staff professional learning and development

Questions

Something
to consider

Emerging

In progress

Sustainable
practice

Does policy
effectively
support this?

Comments/notes

are continually developed and shared within and
across the school and beyond?

3.3 Do we promote and facilitate collaborative See policy
opportunities for all staff: measure C.6
e inroutine aspects of learning
organisation;
e through innovative approaches, including
embracing new technologies?
3.4 Do we focus on improving teacher and staff See policy
motivation, capacities and working environments measure C.8
to raise achievement and learner well-being?
3.5 Do we ensure that expertise and experience See policy

measure C.12

3.6 Do we provide and foster

professional learning and development
opportunities for teachers and staff to develop
their competences in raising learner achievement

and well-being?

See policy
measure C.9

20
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Table 9. Supporting, monitoring and evaluating practice

Questions Something | Emerging | In progress | Sustainable | Does policy Comments/notes
to consider practice effectively
support this?
3.7 Do we facilitate reflective practice with the See policy
aim of transforming teaching, learning and measure C.9
assessment?
3.8 Do we use data as a basis for See policy
teacher reflection and on-going improvement? measure C.10
3.9 Do we promote professional responsibility See policy
and accountability and ensure that teachers take measures C.1,
responsibility for all learners, especially those C.13
vulnerable to exclusion?
Is there additional information to consider that the questions above have not addressed?
Reflecting on our replies about human development:
1. How inclusive is our school leadership practice in developing all the staff in our school?
2. What are our strengths in that regard?
A Tool for Self-Reflection on Policy and Practice 21
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3. What areas do we need to improve/further develop?

4. What are our three priority issues?

5. Inwhat areas are policies needed to support our practice?

6. What issues would we prioritise to discuss with policy-makers?

22
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A SELF-REFLECTION FOR POLICY-MAKERS

Inclusive school leaders are responsible for leading schools that build on the principles of
equity to raise the achievement and well-being of all learners in their school community,
including those most vulnerable to exclusion. For the whole school team to fully embrace
inclusion, school leaders must set a strategic vision and attend to both human and
organisational development. To achieve this effectively, school leaders need support
from policy measures that provide:

e access to status, appropriate pay, necessary resources, and training and
professional learning and development for inclusive school leadership;

e autonomy to make informed decisions on the school’s strategic direction,
development and organisation, including fulfilling the vision of inclusive education
for all learners;

e accountability in line with the level of access to resources, support and
professional learning and development, and the degree of autonomy school
leaders have at different policy levels.

Policy-makers include (but are not limited to) policy-makers at community, municipality,
regional and national level with a mandate in education or in other sectors impacting on
education, such as inspectors, health and social services, or those responsible for quality
assurance.

The self-reflection tool invites policy-makers to reflect on questions that are based on
policy measures needed to support school leaders in building and developing inclusive
schools. Policy-makers can use the tool to reflect on specific aspects such as

setting direction, organisational development or human development. Policy measures
that are already in place may be seen as a strength. Policy measures that are being
developed may be seen as an opportunity. If policy measures are not in place or are not
being considered, they may be seen as a challenge.

The reflection can support in:

Step 1: Identifying which necessary policy measures are in place, need improvement or
might be missing.

Step 2: Identifying which measures are possible priorities and which must be addressed in
further policy development.

When using the self-reflection tool, policy-makers may decide to only complete Step 1 or
to proceed to Step 2.

Instructions for policy-makers

The three tables in this section are organised by the core functions of inclusive school
leadership:

A. Setting direction

A Tool for Self-Reflection on Policy and Practice 23
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B. Organisational development

C. Human development.

Step 1: Identifying which necessary policy measures are in place, need improvement or
might be missing

Each table has two columns:

e Column 1 asks if the policy measures needed to support inclusive school leadership
for each of the core functions are in place.

e Column 2 provides space for evidence of national/regional/local policy and
additional comments. This allows users to provide information on the sources of
their assessments, as well as clarifications or evaluative comments relating to
specific items. Recording such information can serve as the basis for discussion on
the evidence for areas to be built upon and areas for development.

After each table, there is space for additional relevant information that the tables have
not addressed. Answering all the questions in the tables will create an overall perceived
profile of strengths and opportunities for further development in the current policy
situation.

Step 2: Identifying which measures are possible priorities and which must be addressed
in further policy development

After each table, there are a few questions to assist with reflecting on the findings. These
guestions invite respondents to look for areas of strength and areas to improve, and to
prioritise policy actions for supporting inclusive school leadership. This reflection can
encourage dialogue between school leaders and policy-makers.
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A. Policy measures needed to support inclusive school leaders’ role in setting direction

Setting direction is a core function of inclusive school leadership. Policy can support inclusive school leaders and leadership teams in this function
by providing a framework that focuses on the values underpinning inclusive practice and on discourse that supports inclusive practice.

Table 10. Setting direction

Do policy measures support inclusive leadership teams by ... Evidence and additional comments

A.1 Stating that national education policy is built on principles of
inclusion, children’s rights and equity?

A.2 Ensuring that initial teacher education and continuous
professional learning and development focus on equity and diversity?

A.3 Ensuring support for learner-centred education, a culture of
listening to learners and involving them and families in decisions about
their learning and progress (particularly at times of transition)?

A.4 Providing access to communication between policy-makers and
school leadership about education policy and accountability?

A.5 Ensuring access to professional learning and development and
support to enable leaders to fulfil responsibilities relating to inclusion

and equity?

A.6 Ensuring access to support for school leadership development on
cultivating a school ethos and improving inclusive school culture?

A.7 Aligning school self-evaluation with the vision of inclusion?

A Tool for Self-Reflection on Policy and Practice 25
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Do policy measures support inclusive leadership teams by ...

Evidence and additional comments

A.8 Setting out accountability measures that monitor the enactment of
principles of equity?

A.9 Giving school leadership teams autonomy to be flexible in adapting
national policy (curriculum, assessment, school organisation) to local
contexts?

A.10 Giving school leadership teams autonomy to appoint teachers and
staff who take responsibility for and raise all learners’ achievement and
well-being through innovative learner-centred pedagogy?

A.11 Giving school leadership teams autonomy to develop the school
vision?

A.12 Giving school leadership teams autonomy to set out the vision,
values and outcomes for which they (and other stakeholders) wish to
be held accountable (e.g. equity, non-discrimination, meeting the
requirements of all learners from the local community in terms of
personal, social and academic outcomes)?

Is there additional information to consider that the questions above have not addressed?
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Reflecting on the findings about setting direction

1. Policy measures that are already in place may be seen as a strength. In which areas do the findings show supportive policy measures are in
place?

a. Are the supportive policy measures related to school leaders’ access to communication, support and resources? (See measures A.1—
A.6)

b. Are the supportive policy measures related to school leaders’ accountability regarding school self-evaluation or monitoring? (See
measures A.7—A.8)

c. Are the supportive policy measures related to school leaders’ autonomy in decision-making? (See measures A.9—A.12)

2. Policy measures that are being developed may be seen as an opportunity. Where is there room for improvement or further development?

a. Improvements or further developments needed in access to communication, support and resources:

b. Improvements or further developments needed in accountability, school self-evaluation or monitoring:

c. Improvements or further developments needed in school leaders’ autonomy in decision-making:

3. Which area is a priority for developing policy that supports inclusive school leaders’ role in setting direction?
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B. Policy measures needed to support inclusive school leaders’ role in organisational development

Organisational development is a core function of inclusive school leadership. Policy can support inclusive school leaders and leadership teams in
this function by focusing on elements affecting the learning environment, where every learner is a valuable participant expected to achieve through

quality education.

Table 11. Organisational development

Do policy measures support inclusive leadership teams by ...

Evidence and additional comments

B.1 Recognising the benefits of collaborative practice in professional
learning, development and support?

B.2 Detailing measures that facilitate interdisciplinary working at all
levels to ensure inclusive school leaders can effectively draw on the
resources, experience and expertise of colleagues/other professionals?

B.3 Emphasising increased collaboration between
ministries/departments at national/regional/community level that have
a key role in education and support for learners and their families?

B.4 Ensuring clarity on the functions of formative and summative
assessment or assessment for learning and working towards an
integrated assessment system that is fit for purpose and includes all
learners?
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Do policy measures support inclusive leadership teams by ...

Evidence and additional comments

B.5 Enabling access to support (including peer support) and on-going
training for:

e managing change;

e overseeing staff professional development to strengthen
inclusive practice;

e allocating resources to equitably support all learners?

B.6 Promoting access to career-long professional learning to develop
enquiring and coherent approaches that build and sustain practice?

B.7 Providing access to resources and support, and the autonomy to
develop partnerships, including with universities and higher education
institutions, to increase research engagement and well-informed
practice?

B.8 Providing access to resources and adequate funding to meet the
needs of the whole school community?

B.9 Providing access to on-going support that is appropriate to levels of
autonomy?

B.10 Providing access to support with financial management and
guidance on equitable resource allocation?

B.11 Providing access to resources to develop the workforce’s capacity
for diversity and implement national policy initiatives?

B.12 Ensuring access to professional learning and development that
cover knowledge of disability and diversity?

A Tool for Self-Reflection on Policy and Practice
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Do policy measures support inclusive leadership teams by ...

Evidence and additional comments

B.13 Enabling school leadership teams to be held accountable (to
learners, families, local community) through mechanisms that are
aligned with other policy areas, ensuring support for inclusive
education policy and practice?

B.14 Aligning accountability for managing and using financial resources
with other policy areas?

B.15 Ensuring alignment between national/regional accountability
measures and inclusive education policy, enabling school leaders to
align school-level monitoring, self-review and evaluation?

B.16 Ensuring that accountability and quality assurance mechanisms
are coherent and support inclusive development?

B.17 Giving school leaders autonomy to appoint teachers and staff who
take responsibility for and raise all learners’ achievement and
well-being through innovative learner-centred pedagogy?

B.18 Giving school leadership teams the autonomy to play a lead role in
monitoring, self-review and evaluation, together with key stakeholders,
to provi